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UNIVERSITY OF ARIZONA
Department of Teaching, Learning, and Sociocultural Studies
TLS 493A: Student Teaching in Elementary Education
Spring 2019 - 12 credits

Monday – Friday   TBD
University of Arizona Supervisors with contact information:  MERGEFIELD "Title"  
Diane Colman-Fields (dcolmanfields@email.arizona.edu)

Dr. Deborah Dimmett (ddimmett@email.arizona.edu)

Shirley Fisher (sjfisher@email.arizona.edu)
Patt Hale (patriciahale@email.arizona.edu)
Joe Herrmann (jherrmann@email.arizona.edu)

Dr. Sylvia Munsen (sylvia.munsen@gmail.com)

Jean Slaney (jslaney@email.arizona.edu)
Julia Wharton (jkwharto@email.arizona.edu)

Justine Wolgemuth (wolgemuth.5@gmail.com) – UA email TBD

Trina Zimmerman (zimmerman@email.arizona.edu)


Director of Field Experiences: Maggie Shafer
Contact information - margaretshafer@email.arizona.edu
Office hours – by appointment

Related webpage - https://www.coe.arizona.edu/field_experiences
Course Description 
The Elementary Education student teaching course is designed to provide the experience necessary for preparing to teach in elementary education grades K to 8. At the end of student teaching, student teachers will have the knowledge and skills to begin their profession.  
Elementary Education student teachers must successfully complete the full student teaching experience in order to receive an Institutional Recommendation for certification. Student teachers will collaborate daily with their supervising practitioners, and University of Arizona faculty will be giving guidance through observations, meetings, constructive feedback and evaluations.  In addition to experience teaching, this course offers career preparation through professional development, family activities, portfolio development, certification and technical support.
Successful completion of professional education courses and content area courses, is required prior to student teaching. 
Course Objectives & Learning Outcomes
· Students will successfully demonstrate that they meet the InTASC and ISTE standards  aligned with the UA Teacher Candidate Assessment as well as all University of Arizona Professional Standards.  These standards are measured using a rubric which evaluates each criteria established within four domains:  Learning Environment, Planning and Preparation, Instruction and Assessment and Professionalism and Growth
· Student teachers will demonstrate that they can teach in inclusive learning environments, meeting the needs of students who are English language learners and others who have special needs for which instruction is customized.  These skills will be assessed through lesson plan evaluation and observation.
· Students will develop a professional portfolio which demonstrates selected skills and competencies, will successfully complete all semester requirements listed in the Elementary Education Student Teacher Guidebook, as well as requirements determined by their Program Supervisor.

Principles & Standards Addressed 
Students in the Elementary Education Program are assessed on the Interstate Teacher Assessment and Support Consortium (InTASC) Standards, the International Society for Technology in Education National Educational Technology Standards for Teachers (ISTE - Teacher), and the University of Arizona Teacher Preparation Programs Professional Standards.  The Standards work in concert.  By addressing them, graduates of the Elementary Education Program demonstrate that they are professionals and are prepared to participate in the very important process of educating children.
InTASC Standards

· Standard #1: Learner Development. The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences.
Measured in Planning and Preparation Domain included in UA Teacher Candidate Assessment
· Standard #2: Learning Differences. The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards.
Measured in Learning Environment domain included in UA Teacher Candidate Assessment
· Standard #3: Learning Environments. The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self-motivation.
Measured in Planning and Preparation domain included in UA Teacher Candidate Assessment
· Standard #4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content.
Measured in Planning and Preparation and the Instruction and Assessment domains included in UA Teacher Candidate Assessment
· Standard #5: Application of Content. The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues.
Measured in Planning and Preparation and the Instruction and Assessment domains included in UA Teacher Candidate Assessment
· Standard #6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making.
Measured in the Instruction and Assessment domain included in UA Teacher Candidate Assessment
Standard #7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context. 
Measured in Planning and Preparation domain included in UA Teacher Candidate Assessment
· Standard #8: Instructional Strategies. The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways.
Measured by the Instruction and Assessment domain included in UA Teacher Candidate Assessment
Standard #9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner. Measured in the Professionalism and Growth domain included in UA Teacher Candidate Assessment
· Standard #10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession.                                            Measured in the Professionalism and Growth domain included in UA Teacher Candidate Assessment
ISTE Standards
· #1: Facilitate and inspire student learning and creativity. Teachers use their knowledge of subject matter, teaching and learning, and technology to facilitate experiences that advance student learning, creativity, and innovation in both face-to-face and virtual environments.  
Measured by the Instruction and Assessment domain included in UA Teacher Candidate Assessment
· #2: Design and develop digital age learning experiences and assessments. Teachers design, develop, and evaluate authentic learning experiences and assessment incorporating contemporary tools and resources to maximize content learning in context and to develop the knowledge, skills and attitudes identified in the NETS*S. 
Measured by the Planning and Preparation domain included in UA Teacher Candidate Assessment
#3: Model digital age work and learning. Teachers exhibit knowledge, skills and work processes representative of a innovative professional in a global and digital society.   Measured by the Instruction and Assessment domain included in UA Teacher Candidate Assessment
#4: Promote and model digital citizenship and responsibility. Teachers understand local and global societal issues and responsibilities in an evolving digital culture and exhibit legal and ethical behavior in their professional practices.                                               Measured by the Instruction and Assessment domain included in UA Teacher Candidate Assessment
· #5: Engage in professional growth and leadership. Teachers continuously improve their professional practice, model lifelong learning, and exhibit leadership in their school and professional community by promoting and demonstrating the effective use of digital tools and resources.
Measured by the Professionalism and Growth domain included in the UA Teacher Candidate Assessment
University of Arizona Professional Standards
Teacher candidates at the University of Arizona demonstrate a commitment to their academic program and to education by:

· attending, being on time, and being prepared for scheduled classes and field experiences;
Measured by the Professionalism & Growth domain included in the UA Teacher Candidate Assessment
· having a professional appearance; 
Measured by the Professionalism & Growth domain included in the UA Teacher Candidate Assessment
· communicating professionally and respectfully orally and in writing with peers, colleagues, instructors, K-12 students, teachers, administrators, families, and community members;  
Measured by the Professionalism & Growth domain included in the UA Teacher Candidate Assessment
· looking beyond self and respecting differences of race, ethnicity, language, social class, national allegiance, cultural heritage, disability or perceived disability, gender, and sexual orientation; 
Measured by the Learning Environment  & Instruction and Assessment domains included in the UA Teacher Candidate Assessment
· accepting and acting upon reasonable criticism; 
Measured by the Professionalism & Growth domains included in the UA Teacher Candidate Assessment
· understanding and respecting others’ perspectives;

· questioning and testing their assumptions about teaching and learning;

· separating personal and professional issues;
Measured by the Professionalism & Growth domain included in the UA Teacher Candidate Assessment
· exhibiting their knowledge through inquiry, critical analysis, and synthesis of the subject;
Measured by the Instruction and Assessment domain included in the UA Teacher Candidate Asssessment
· maintaining or exceeding the minimum grade point average of 3.0 G.P.A.
Required Texts

· Elementary Student Teaching Guidebook Teacher, which can be found online or purchased at Fast Copy’s website 
· The First Days of School by Harry Wong, Mountain View, CA: Harry K. Wong Publications.  Available at UA bookstore, local book stores, and online. (any edition)
· For those students student teaching abroad, you will not need to purchase the Wong book above rather, you will purchase a subscription to Go React (details provided by email January 2019.)
Grade policies  
The student teacher who successfully completes the student teaching requirements as outlined in this document and the Elementary Education Student Teaching Guidebook, and who satisfactorily meets the criteria on the FINAL student teaching evaluation instrument*, will receive the grade of “P” (pass) and receives the credit for the course.  The student teacher who has been evaluated by the University of Arizona supervisor, cooperating teacher, and University of Arizona faculty as not meeting the requirements outlined in this document and the Elementary Education Student Teaching Guidebook, and/or the FINAL student teaching evaluation instrument** will receive a “F” (fail).  
*Satisfactory completion (P) on the FINAL student teaching evaluation instrument is defined as proficient (3) and/or accomplished scores (4) for all/most criteria. Satisfactory completion may include an emergent score (2) on a criterion or criteria as long as the preponderance of scores in any one of four domains (Learning Environment, Planning & Preparation, Instruction & Assessment & Professionalism) and over the document as a whole, are at a level 3 or above.  

**One or more of following criteria meets the definition of unsatisfactory completion (F) on the FINAL student teaching evaluation instrument:

1)  An earned a rubric score of  “not evident”(1) in any criteria,  OR

2)  A preponderance of earned “emergent” scores (2) in any one domain (Learning Environment, Planning & Preparation, Instruction & Assessment & Professionalism), OR

3) A preponderance of earned “emergent” scores (2) over the document as a whole.

Neither a passing or failing grade is included in the computation of the graduation grade average.

Reminder: A requirement of the student teaching is to turn in all required materials to the Office of Field Experiences.  Grades will not be posted until all documentation is submitted.
Required Work
A Pass/Fail grade is assigned based on the successful completion of the all of the following:

· Benchmark Assignments: While student teaching is a cumulative, cohesive experience, each course must have a Benchmark Assignment.  The Benchmark Assignment for student teaching includes:

· A portfolio which includes artifacts which demonstrate mastery of required criteria on the Teacher Candidate Assessment. Refer to the “Portfolio Assessment” in the Elementary Education Student Teaching Guidebook or the Office of Field Experiences website for expectations.
· UA Teacher Candidate Assessment which is completed twice during the semester, at the midterm and final.  Refer to the “UA Teacher Candidate Assessment” in the Elementary Education Student Teaching Guidebook for the assessment and related rubrics or the Office of Field Experiences website.
· Attendance at Student Teacher Meeting, which is scheduled at the beginning of the student teaching semester.

· All responsibilities outlined on the Responsibility Schedule.

· All required University of Arizona supervisor assignments.

· All assigned readings, including but not limited to the current Elementary Education Student Teaching Guidebook and The First Days of School by Harry Wong.
· The time card.  Additional information on the time card can be found in the Elementary Education Student Teaching Guidebook.
Calendar

Student teachers are required to be at school the same hours required for their full time cooperating teacher for 75 days during the semester.  This includes staff meetings, school activities and family and community events. 
Start and end dates are established by the University of Arizona.  Additional information on the calendar can be found in the Elementary Education Student Teaching Guidebook.

Attendance Policy
In teacher preparation courses at the College of Education, we focus on your learning.  To lay a strong foundation for your development as a professional in four semesters is a challenge.  Time in academic courses and time in classrooms is at a premium, and we strive to engage you fully in both.  Our courses integrate knowledge and practice and are performance-based.  We model practices for you to learn and ask you to demonstrate your understanding of the content. 

Because courses are preparation for your career as teachers, being dependable, responsible, and punctual are behaviors that you must exhibit.  The children whom we teach as well as their families and the community expect this of us when we are in schools, and so the faculty in the College of Education expect this of you during the semesters you are in the program.  Being dependable, responsible and punctual are signs of the professional behavior we expect you to demonstrate while at the College of Education and throughout your professional career.  We have high expectations of you, possibly higher than you have experienced before the program.

In accordance with the University of Arizona Academic Policy for class attendance, the following guidelines are in place:

· Plan to be in class and in your classroom every day scheduled at your site.  

· Any personal events you have, such as doctor's appointments, vacations, family events, or hours at work, should be planned to for Fridays or after your course and classroom times have ended.  Personal events should not conflict with coursework and classroom hours. 

· Absences for any sincerely held religious belief, observance, or practice will be accommodated where reasonable: policy.arizona.edu/human-resources/religious-accommodation-policy.

· These absences, as well as other excused absences, require the completion of the Exception to Attendance form, with proper explanation of why the absence merits exception. 

· Absences pre-approved by the UA Dean of Students (or Dean's designee) will be honored (for example, absences required of athletes).

· Arriving to class on time and being prepared are professional behaviors.  We will start class promptly each day. If you arrive more than 5 minutes late, or leave more than 5 minutes early, this will be noted. 

· Three or more late arrivals or early departures may constitute an unexcused absence.            
· We know that unexpected events occur.  You are allowed one excused absence from class for illness or personal emergency.   The reason for the excused absence must be justifiable and for the most part unplanned and unavoidable, for example a car accident or an unexpected illness that results in an emergency room visit.

· In order for the one absence to be excused, you must:

· notify your instructor or mentor teacher and site coordinator within 24 hours.
· complete and provide the site coordinator with the Exception to Attendance form.

· make arrangements for another student to gather handouts and take notes for you if you are missing coursework. You are responsible for catching up on any missed material.

· Make arrangements to make up the hours of fieldwork if you are missing being with your mentor teacher.

· Multiple absences may indicate issues that need to be addressed because they may reflect a lack of professionalism.  More than one excused or any unexcused absences will result in a conference with the instructor(s).  

· In addition, prior to or after the conference, a “Referral for Performance Concerns” may be completed and a meeting with the instructor(s) and the Program Director will be scheduled.  The referral and subsequent meeting are to address and find a possible resolution to the absences.  

· Multiple excused or unexcused absences may result in lowering your grade by one full letter. For example, if you were receiving an A in the course, the highest grade you could receive is a B. 

· Multiple excused or unexcused absences may result in a failing grade for the course, unless a valid and justifiable reason has been provided, or as per University policy, “excessive or extended absences from class is sufficient reason for the instructor to recommend that the student be administratively dropped from the course.”

· Attendance during your fieldwork is critical.  Your mentor teacher and students depend on you.
· Your arrivals and departures along with attendance will be noted on a time sheet in the classroom.  

· If your tardies, early departures and absences in applications exceed the attendance policy described above, your grade may be lowered to a full grade in EACH of your courses.  For example, if you were receiving a B in each of your courses, you would receive a C in EACH of your courses. 

Behavior in an Instructional Setting:  It is assumed that students will not demonstrate disruptive behavior.  See http://policy.arizona.edu/disruptive-behavior-instructional for more information.  This includes:
· Possession of drugs, alcohol or firearms on university and K-12 school public school property is illegal.

· Smoking and soliciting are not allowed in classrooms.  Eating and drinking only allowed with prior approval of the instructors.

· Pets, telephones, pagers and other electronic devices that distract students are not allowed in classrooms.

· Students creating disturbances that interfere with the conduct of the class or the learning of other students will be asked to leave and campus police may be contacted.

· The classroom should be a safe place; therefore, we expect students to respect the teaching/learning environment and each other.  We do not tolerate any form of harassment.

· All cell phones, pagers, and other electronic devices should be turned off in the University and school classrooms.  If you have an emergency situation, you may set your phone on vibrate and step out of class to receive a call.  This exception must be explained to the instructors prior to the class.

Student Code of Academic Integrity:  Students are encouraged to share intellectual views and discuss freely the principles and applications of course materials.  However, graded work/exercises must be the product of independent effort unless otherwise instructed.  The guiding principle of academic integrity is that a student's submitted work must be the student's own. Academic dishonesty will not be tolerated under any circumstances, and will result in a failure to pass this course. Misrepresenting the words or ideas of another as your own is called plagiarism. The key to avoiding plagiarism is to develop good judgment in the fair attribution of words and ideas. You must credit the source whenever you (a) directly quote the words of another or (b) reference a specific idea, argument, or fact from a given source.  You should err on the side of caution and cite the source of any specific ideas, concepts, or facts that you use.  Conduct prohibited by the Code consists of all forms of academic dishonesty. Students are expected to adhere to the UA Code of Academic Integrity as described in the UA General Catalog.  See http://deanofstudents.arizona.edu/policies-and-codes/code-academic-integrity
Threatening Behavior by Students:  See http://policy.arizona.edu/education-and-student-affairs/threatening-behavior-students for more information.

The University seeks to promote a safe environment where students and employees may participate in the educational process without compromising their health, safety or welfare. The Arizona Board of Regents’ Student Code of Conduct, ABOR Policy 5-308, prohibits threats of physical harm to any member of the University community, including to one’s self. Threatening behavior can harm and disrupt the University, its community and its families.

“Threatening behavior” means any statement, communication, conduct or gesture, including those in written form, directed toward any member of the University community that causes a reasonable apprehension of physical harm to a person or property. A student can be guilty of threatening behavior even if the person who is the object of the threat does not observe or receive it, so long as a reasonable person would interpret the maker’s statement, communication, conduct or gesture as a serious expression of intent to physically harm.

Accessibility and Accommodations:  Our goal in this course is that learning experiences be as accessible as possible.  If you anticipate or experience physical or academic barriers based on disability, please let me know immediately so that we can discuss options.  You are also welcome to contact Disability Resources (520-621-3268) to explore reasonable accommodation.  For additional information on Disability Resources and reasonable accommodations, please visit http://drc.arizona.edu/.
If our class meets at a campus location: Please be aware that the accessible table and chairs in this room should remain available for students who find that standard classroom seating is not usable.
If you are registered with Disability Resources Center and would like please plan to meet with your Program Supervisor by appointment to discuss accommodations and how course requirements and activities may impact your ability to fully participate.

Social Media Use:  You are in a professional program and your on-line presence is as important as your in-person presence.  Social media offer opportunities to interact, build relationships, and enhance interpersonal and professional connections. As members of the University of Arizona (hereafter "University" or "UA") community, we must be aware of the ways social media content may affect our personal and professional reputation and credibility and the way others perceive the University. The following guidelines have been established to protect your interests as well as the University's interests when members use social media for either professional or personal purposes. Please review: http://policy.arizona.edu/ua-social-media-guidelines

UA Nondiscrimination and Anti-harassment Policy:   The University of Arizona is committed to creating and maintaining an environment free of discrimination. In support of this commitment, the University prohibits discrimination, including harassment and retaliation, based on a protected classification, including race, color, religion, sex, national origin, age, disability, veteran status, sexual orientation, gender identity, or genetic information. The University encourages anyone who believes he or she has been the subject of discrimination to report the matter immediately as described in the section below, “Reporting Discrimination, Harassment, or Retaliation.” All members of the University community are responsible for participating in creating a campus environment free from all forms of prohibited discrimination and for cooperating with University officials who investigate allegations of policy violations. For more information: http://policy.arizona.edu/human-resources/nondiscrimination-and-anti-harassment-policy.  

This course supports elective gender pronoun use and self-identification; rosters indicating such choices will be updated throughout the semester, upon student request.  As the course includes group work and in-class discussion, it is vitally important for us to create an educational environment of inclusion and mutual respect.  
In​for​ma​tion con​tained in the course syl​la​bus, other than the grade and ab​sence poli​cy, may be sub​ject to change with ad​vanced no​tice, as deemed ap​pro​pri​ate by the instructor. 
This course is offered within the Department of Teaching, Learning and Sociocultural Studies which has an established Social Justice Statement which is part of this course syllabus.

Department of Teaching, Learning and Sociocultural Studies Position Statement on Social Justice
Adopted March 25, 2014
The members of the TLSS community are committed to providing equal opportunity and nurturing an academic climate dedicated to social justice.
Injustice takes many forms. Oppressive acts are sometimes overt, but most are subtle, and are difficult to document. These hidden forms of discrimination are identified in the literature as microaggressions, often resulting from unexamined attitudes and beliefs. Macroaggressions are expressions of both the overt and systemic forms of injustice.
Our commitment to social justice reflects an orientation to our goals and practices in education and ultimately, an orientation to life that values a diversity and inclusion of viewpoints and experiences of all people as valuable contributors to the experience of schooling and society. This stance recognizes that individuals bring a variety of linguistic, social, and cognitive strengths from their families and communities into the classroom; we view these strengths as assets.
*We value and honor human diversity.
*We recognize that all relationships include dynamics of power. We are committed to relating to each other with conscious awareness and sensitivity to these power dynamics.
*We pledge to contribute to expanding the linguistic and cognitive strengths that learners possess and bring with them to the classroom.
*We understand that systemic policies, traditions, and laws along with personal beliefs, experiences and attitudes affect personal relationships and equitable treatment and opportunity for all.
*We strive to provide a context where we all have the venue, the opportunity, and the confidence to express our experiences and that these experiences will be heard constructively, critically, and with sensitivity.
*Hence, we are not color blind. We will not erase who someone is in the name of equality, nor deny the historical, material and emotional impacts of racialized and gendered identities, and colonial legacies.
We stand alongside and speak out with our colleagues, staff, students, and community members when any of us or others experience micro- or macroaggressions.
We recognize that those of us who enjoy privileged status due to our racialized, gendered, heteronormative, or otherwise privileged aspects of our identities may be unaware of the ways this privileged status marginalizes others. We pledge to listen to our colleagues, students, staff, and community members when any of us or others make efforts to remain diligent in maintaining awareness of micro, macroaggressions, and raise our awareness around issues of invisibility, marginalization, normativity, power, and privilege.
We view these goals as both crucial and ambitious. The entrenched nature of oppression requires both institutional restructuring and new social discourses. Therefore, our stance on disrupting existing and persisting inequities requires attention to micro and macro level interactions. Every interaction is an opportunity for disrupting processes of marginalization, whether overt or subtle, both through person-to-person exchange and through resisting oppressive structures and systems. We commit to holding one another and ourselves accountable, through our research and practice, to rejecting entrenched inequalities, and to cultivating new discourses as groundwork for imagining new social worlds.
